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SUMMARY

The second review of the Computer Systems: Operations and Management (CSOM) Program was
considerably more detailed than the first, which took place in 1988, and was further complicated by the
simultaneous examination of the CSOM Co-operative Education option. Particularly heartening was the
improved response rate to the former students' survey (44% as opposed to 22% in 1988), which indicates
an increased loyalty to and appreciation of the program.

The Evaluation Committee found the CSOM Program to be in good health, with a strong Advisory
Committee, enthusiastic graduate and co-op placement employers, and a highly motivated faculty. It
notes, however, that more rigorous admission and retention measures should be taken to maintain full
utilization, and identifies several areas where the program curriculum is in need of adjustment. While it
realizes that response to industry trends requires continuous vigilance and action, it compliments CSOM
faculty for their efforts to keep the program current in a volatile field. In this context, it makes
recommendations relating to the on-going need for professional development and the role of Computing
Services in supporting the program.

The review of the Co-op Education Option of CSOM is the first part of a two-part evaluation that
will culminate in a separate report on Co-op Education (the second part is the Electronics Program
Co-op Option Review, scheduled for completion in June, 1995; the conclusions and recommendations
emerging from these two reviews will then be synthesized into a report on Co-op Education). The
findings in this report on Co-op Education are therefore of a preliminary nature, but nonetheless
provide some direction to that department on what its priorities should be: refocusing of its mission
and mandate; normalization of its relations with the Registry, Academic Advising and Financial
Aid; re-thinking of its data gathering priorities and the uses to which it puts those data;
formalization of its reporting procedures, particularly with the programs it serves, and of its
policies and procedures in relation to students, employers, and its own co-ordinators; and physical
integration into the Student Services Division.
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INTRODUCTION

The review was initiated August 23, 1994, with requests for historical and contextual data from Richard
Oleson, Dean, Business Computing & Mathematics, Brenda Mathews, Chairperson, Computing, and Jack
Mathews, Co-ordinator, CSOM. Three days later, on August 26th, a similar request was sent to Carole
Hebden, Manager, Co-operative Education, as the intent was to evaluate both the conventional and the co-op

options of the CSOM program simultaneously.

Meetings on questionnaire design were held with Jack Mathews on September 7th and 29th, and with Carole
Hebden on September 1st, October 5th, October 13th and October 21st. Further liaison took place with Jack
Mathews on November 16th, and with Carole Hebden on November 17th. The design process was extended
beyond normal by the conceptual problem of constructing questionnaires that would elicit data on not only the

CSOM program, but the co-operative education program.

Questionnaires were sent to the following stakeholders: CSOM faculty on October 17th; to Employers (both of
CSOM graduates and co-op education students) on October 18th; to CSOM Advisory Committee members on
October 20th; and to CSOM former students on October 25th; current 1994-95 second year CSOM students had
questionnaires administered on November 22, 1994.

Follow-up letters and second surveys were sent to former students on November 14th, to employers on
November 15th, and the Advisory Committee members on November 17th. Attempts were made to contact
non-respondents by telephone between November 28th and December 15th. Cut-off date for all responses was
December 20th, 1994; the Program Evaluation Committee met to analyze the summarized data on January 19th

and 20th, 1995.

BACKGROUND

The CSOM Program was started at Cariboo College (as it was then) in September, 1981, and is now in its
fourteenth year. From modest beginnings (16 students, one full-time instructor) it has burgeoned to 55 funded
FTE and eight full-time and part-time faculty. The original curriculum heavily emphasized mathematics and
business management and was totally mainframe (PDP 11/40) oriented. In 1983, prompted by the realization
that the "target niche” for graduates was "junior programmer"” rather than "manager”, the program's emphasis
shifted to computer expertise, complemented by management, English and accounting courses.

The late eighties and early nineties saw several significant changes: the introduction of fourth generation
technology in the late eighties; a shift away from mainframe towards microcomputer hardware and software
instruction; and, in 1991, the initiation of a co-operative education option. Co-op students take two years and
eight months, including three work terms, to complete the CSOM diploma, while conventional students do so

in two years.

Although some common ground exists between CSOM and other computing programs in the province, and
although the University of Victoria accepts transfer of most CSOM computing courses, it is a program of
unique configuration. Its graduates are in high demand and between 70% and 100% of them obtain
employment, depending on market conditions.



ADMISSIONS DATA AND PERFORMANCE STATISTICS

Admissions Requirements:

a) Educational Requirements

1)  B.C. Grade 12 or equivalent with C+ average.

2)  B.C. Math 12 or equivalent (Math 061) with C+ average.

3) 67% on the combined English 12 and Government Exam (within the last 5
years).
or Level 3 on the composition section of the Language Proficiency Index
(within the last 2 years)
or Completion of English 050
or Completion of CESL 047 and 048 with a B- or better.

b)  General Requirements
1)  Interview with the Program Co-ordinator or designate.
2)  Submission of a completed CSOM admission questionnaire prior to the student interview.

c) Recommendation
It is recommended , but not necessary, that students entering this program have some familiarity with
computers. This could be obtained by completing Computing 11 or 12 in secondary school, or taking an
introductory course at the college level or by the use of a microcomputer at home or at work.

Promotion:

To qualify for promotion, a mark of C or better must be achieved.

Program Capacity:

Program capacity of 55 FTE: 30 in Vthe first year, 25 in the second year. Since 1992 the first year intake has
been increased to 36 to offset attrition and boost the survival rate into second year. This has improved to over
90% (in 1992 and 1993), a utilization rate that languished below 80% in three of the four preceding years
(1988-91).

Program Demand:
# Applications Qualified Admitted Wait listed Not Qualified Walk away

1992 53 39 35 0 14 4
1993 71 43 36 3 28 4
1994 64 44 36 2 20 6

Demand has been commensurate with supply, although as we can see if we discount unqualified applicants and
"walkaways", not in excess of it. The high percentages of unqualified applicants - 26% of all applicants in
1992, 39% in 1993, and 31% in 1994 - prompt the question: why are candidates who are presumably fully
familiar with these criteria still submitting their applications when they must realize they are deficient?




CSOM Program FTE Utilizations: 1989 - 1994

1988 1989 1990 1991 1992 1993 1994
Funded FTE 55.0 55.0 55.0 55.0 55.0 55.0 55.0
Actual FTE 296 43.1 457 407 520 53.1
Utilization Rate 72.0% 78.4% 83.1% 74.0% 94.5% 96.5%
60.0 100.0%
90.0%
S0.0 80.0%
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Utilization dipped below 80% three years out of four between 1988 and 1991; in 1992/93 and 1993/94 it
improved to 95% and 97% respectively, and in 1994/95 it looks as if it will be better. While the improvement
is welcome, it should be noted that the Ministry of Skills, Training and Labour has set 105% utilization as the
standard of "good performance” and that for the past two years (1992/93 and 1993/94) the utilization rates for
all UCC Career/Technical programs were 121% and 124% respectively (see UCC Annual Reports, 1992-93 and
1993-94).

Completion Rates of CSOM Program

1991 1992 1993 1994
Fall Enrolment | 32| 35| 36 36
Graduated* 15| 21|
Completion % 47% 60%

* Counts at Convocations.



Gender Ratio:

The gender ratio of students who took the program between 1988 and 1993 is roughly 7:3 in favour of males:
of 110 students during this period, 34 were female and 76 male.

1988-1994 CSOM GENDER RATIO

EFemales
EMales




SELECTED COURSE GRADES IN CSOM PROGRAM
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TABULAR SUMMARY OF QUESTIONNAIRE RESPONSES

CSOM PROGRAM REVIEW

The categories and quantities of responses are tabled below:

# Completed &

Recipient # Sent Returned % Returned
Employers 52 38 73%
Advisory Committee 05 05 100%
Faculty 08 08 100%
Students:
- Current 2nd yr. 19 17 89%
- Former 110 48 44%
TOTAL 194 116 60%
Former Students:

Returned by Post Office: 19

Non-Respondents: 43

Feb. 2/95

c:/coop94/tablsumm.doc



SUMMARY OF QUESTIONNAIRE RESPONSES

Advisory Committee
All five CSOM Committee Advisory Committee members responded.

While the Advisory Committee felt its representation was well rounded, with two CSOM graduates, two
representatives from Vancouver and one from Weyerhaeuser, and a balance of software and hardware
backgrounds, the question was raised as to whether, with Co-op Education playing such a large role in
CSOM, the Co-op Co-ordinator for CSOM should be a regular ex-officio member of the Advisory
Committee. This would allow the Co-op Education Department to benefit from the Advisory
Committee's advice on placements, employer expectations, etc., and to establish contacts in the industry.
Some rotation of members every two years was also deemed desirable.

It was noted that the ratings given by the Advisory Committee to the desirable generic learning and
behavioural outcomes listed in question #23 are consistent with the Conference Board of Canada's

desired outcomes.

On service courses, the Advisory Committee recorded some desire that the emphasis in the Mathematics
and Statistics courses be on problem-solving and application rather than "pure math"; and that in
English, more emphasis be placed on basic writing skills and less on word-processing and job search and
resumé writing.

It was felt that in the computing area, the biggest concern was the levels of service and maintenance
provided by Computing Services. Faculty reported that several computers in the computing lab have
been down frequently in the past year, and that the multi-media course experienced software that would
not run.

The Advisory Committee also registered its concern about levels of funding to ensure instructor currency
in a volatile and changing field.

Employers:

Of 52 employers of CSOM graduates and Co-op placement students, 38 responded for a response rate of
73%.

Most employers rated the generic outcomes exhibited by CSOM graduates at 4 or above on a 5-point
scale (where 5 is "very satisfied" and 1 is "very dissatisfied”). The exception was writing skills, which
earned a 3.65 rating for Co-op graduates and a 3.31 rating for Non-Co-op. Interpersonal skills (3.85),
oral communication skills (3.77), and self-directedness (3.92) also rated below 4.0 for Non-Co-op
graduates. In general, with the exception of willingness to learn new concepts, problem solving skills
and math and computational skills, Co-op graduates were rated on average 0.30 higher than Non-Co-op
on a 5-point scale.

Considerable input was received from employers on the CSOM curriculum. Among the areas where
improvement was requested were LAN expertise (11 mentions); technical writing (5 mentions); DOS
troubleshooting (4 mentions); Windows troubleshooting (3 mentions); business skills (3 mentions); and
P.C. skills, Excel and databases (each 2 mentions).

Principal among the suggestions for deletion or de-emphasis was COBOL (3 mentions).

There were several very positive comments on the program and its graduates.




Former Students:

Of 110 students who left the program between 1989 and 1994, 48 responded for a response rate of 44%.
This compares favourably with a 22% response rate from former students in the 1988 CSOM review and

indicates a much stronger interest in the program by its graduates.

Among the demographic information of note was the gender ratio of 2:1 (male to female); the age ratio
of approximately 6 over-24 graduates to every 4 under-24; and percentage of graduates who had some
post-secondary experience before enrolling in the program. Seventy-six percent of respondents were
gainfully employed in full or part-time capacities, and only 5% were unemployed. The mode salaries
were in the $2001-$2500 range (17% respondents), $2501-$3000 (17%), and $3001-$3500 (13%).
Some 44% of respondents evinced definite interest in taking a Bachelor of Applied Computer Science,
with 42% unsure and 14% definitely not interested.

The principal concerns were overall workload (3.16 on a 5-point scale, where 5 is "very satisfied" and 1
is "very dissatisfied"; quality of texts and printed materials (3.40); adequacy of facilities (3.40); and
adequacy of equipment and supplies (3.12).

Among the suggestions for addition to the curriculum were LAN (11 mentions; a LAN course is now
being offered at second year level as of Winter, 1995); DOS/OS/UNIX (6 mentions); PC software
installation (5 mentions); Windows programming (4 mentions); and relational databases, PC
troubleshooting and PC technical aspects and installation (3 mentions each). Most of these have been or
are in the process of being implemented. The most common suggestion for deletion or reduction to one
semester was COBOL (5 mentions) even though a case can be made for its retention as a tool for
teaching programming structure.

COMP 264 (Information Systems) was reported as the hardest course (8 mentions), followed by COMP
157/167 (COBOL) (6 mentions) and COMP 113/123 (MODULA) (4 mentions).

Top among future training needs identified by former students were LAN (24 mentions);
communications (modems) (3 mentions); PC technical aspects and installations (7 mentions); Windows
programming (6 mentions); OOP (5 mentions); and relational databases (4 mentions).

The former students' subjective comments focused on several issues:

1. the heaviness of the workload, complicated by duplicate and redundant assignments (6 mentions);
specific classes were singled out for disapproval in this respect, but several graduates argued that
such demands were good preparation for the workplace;

2. in spite of a few nay-sayers, the program received kudos on its general excellence;

3. some comments were made on the frustrations experienced with hardware and software in the labs;

4. some comments were received on favouritism and diversity of marking within the program.

Current Students—Second Year:

Only second and third year CSOM students were surveyed as first year students would not have had
sufficient experience of the program at point of survey (November, 1994) to evaluate it meaningfully. (0,3
19 second and third year students, 17 were surveyed in class on November 22, 1994, for an 89%
response rate.



Current Students—Second Year (Continued)

Forty-one percent of respondents were under 24 and 59% over 24, confirming the hypothesis that CSOM
attracts a considerably older student than many other programs. The 2:1 ratio of male to female again
prevailed, with 65% male and 35% female students. Sixty-three percent had been out of school for a
year or more before entering CSOM , and 82% had post-secondary experience prior to the program.
Fifty-three percent of the class reported definite interest in a degree in Applied Computer Science and
47% were unsure (as compared with 44% and 42% respectively of former students).

The data revealed that CSOM students do not use Counselling Services much. Less than a third of the
class had used academic advising, and only two or three had used career counselling, personal
counselling and the Career Resource Centre.

Current students were considerably more critical than former students of the CSOM program. Workload
(2.88), general level of instruction (3.41), effectiveness of the program in developing positive attitudes
(3.29) and written communication skills (3.29), quality of texts and printed materials (2.71),
appropriateness of methods of evaluation (3.30), and fairness and consistency of evaluation (2.65) all
received ratings of less than 3.50 on a scale of 5, where 5 is "very satisfied” and 1 is "very dissatisfied".
The particularly low satisfaction ratings on workload, quality of printed materials and fairness and
consistency of evaluation were noted.

Suggestions for additions to or greater emphasis in the curriculum included more instruction in
hardware (5 mentions); C++ (3 mentions); and PC based languages, DOS, networking, software,
organizational behaviour and interpersonal skills were also cited. Other changes suggested were less
COBOL (twice) and the deletion of Math 110.

COMP 254 (Management Information Systems) and COMP 253/263 (Small Systems Hardware and
Software) were identified as the two toughest courses, with four and three mentions respectively.

Skills required for the future included LAN management and architecture (10 mentions), hardware skills
(6 mentions), and communications (modems) (3 mentions). Visual Basic and C++ each received two
mentions.

The subjective comments revealed a concern with an appreciation of the following:

1. the heaviness of the workload (6 mentions);

2. the level of support and maintenance provided by Computer Services (4 mentions);
3. CSOM's worthwhileness (2 mentions).

Some individual instructors were complimented for their expertise and teaching skills, while others were
criticized for disorganization and unpreparedness.

Faculty:

Eight faculty members-five from Computing Science, three teaching service courses—completed the
faculty questionnaire for a 100% response rate.

The ratings given to CSOM by faculty generally pointed to a high level of morale: faculty feel that this
is a strong program and enjoy teaching in it. Their perception was that the graduation rate of 50%-60%
was satisfactory, as was the employment rate of 75%-85% of graduates. There were suggestions,
however, that the first year intake be reduced from 36 to 30 (q.v. the perennial utilization problem) and.
that tighter screening take place.

10




S. Faculty (Continued)

On generic and behavioural outcomes, all mean ratings were 4.0 or above on a 5-point scale (where 5 is
"very satisfied" and 1 is "very dissatisfied"), with the following exceptions:

- writing skills: Co-op graduates (3.80); Non-Co-op (3.60);
- willingness to assume responsibility: Non-Co-op (3.80);

- judgement: Non-Co-op (3.80);

- adaptability to change: Non-Co-op (3.80);

- ability to take direction: Non-Co-op (3.60).

Like the employers, faculty demonstrated an average bias of 0.30 per item towards Co-op graduates over
Non-Co-op graduates.

While faculty had several suggestions for additions to the program--LAN, account information systems,
more small systems, up-to-date languages, data communications, MS Office, and more writing skills—
they conceded that the program cannot respond to all demands. COBOL and RPG were mentioned as
candidates for retirement.

While the positive impact of the Co-op option was acknowledged, there were calls for more placement
positions and a re-sequencing of the Co-op time pattern and CSOM courses. The Evaluation Committee
discussed possible models, such as the Selkirk, Okanagan and Fraser Valley models, and encouraged the
Co-op Manager and the CSOM Co-ordinator to do likewise. The possibility of a trimester system at
UCC in 1996 was also mentioned.

Two major concerns were the timely installation and servicing of hardware and software by Computing
Services, and the availability of professional development monies.

11



EMPLOYMENT PROSPECTS

Tvpes of Emplovment:

The "“target job" is junior programmer, but other positions accessible to CSOM graduates are
programmer/analyst, consultant, instructor, computer operations manager, computer and software salesperson,
and office systems support person. :

Nature of Work:

Typically, CSOM graduates work in an office with computerized operations designing and/or implementing
computer systems and procedures. They apply a methodical approach to solving problems using computers.
Most of these problems are business or government-related and pertain to record-keeping - for example,
inventory control or accounting.

B.C. Job Prospects:

The information explosion has created new openings for database managers, systems engineers, software
engineers, programmers and other information scientists. Increasing use of computer technology across all
industries has generally favoured employment growth for programmers and software technicians. Employment
is concentrated mainly in the business services sector (37%), manufacturing (10% and growing), and
government (9% and growing). The UCC CSOM program's male: female ratio of 7:3 is fairly representative of
the gender breakdown in this occupational group: in B.C. as a whole, women make up almost one-third of
programmers and systems analyst professionals.

TRV S A SR A RS S
B.C. Employment Trends & Projections Employment by Region
1981 1987 1995
Number Employed 4.760 7.320 8.380
Annual Growth 1987-1995: 1.7% Nonh;;' BE
Main Industries of Employment 1986 Census :
Business Consulting 37% Lower Mainland hd ancouv7er Island
Manufacturing 10% 7% 17%
Government 9%
Estimated Job Openings in B.C. 1987-95 , Okanagan/Kootensy
Growth (Net) Artrition Total %
1.060 490 1.550

Further Education Opportunities:

The UCC CSOM Diploma is by no means a terminal qualification. At the University of Victoria, it can be fully
credited towards a Bachelor of Municipal Management, and for those wishing to parlay it into a B.Sc. in
Computer Science, 13 credits are transferable. SFU accepts 11 credits towards a degree, and UBC will
negotiate transfer on an individual course basis. At UCC, there is some "cross-over” flexibility for CSOM
students wishing to take second, third and fourth year academic computing science courses.




Employment Rates of Former Students:

Present Activities of Former Students

Student P/T+Work PIT NA 12% Py
4%

Employed F/T 85%

Relationship of Training to Employment:
Was Your Job Related to Education at UCC?
Jobs Related to UCC Training? All Career/Tech & Vocational Students

To a great extent
45%

Current Salaries:

Monthly Salary of Former Students

$1,500-$2,000
4%

$1,000-$1,500
6%

@ \\



STRENGTHS OF THE PROGRAM

The Evaluation Committee identified the following strengths in the CSOM Program:

)

POSITIVE RESPONSE TO 1988 PROGRAM REVIEW

The program faculty responded positively to the recommendations of the 1988 program review; for
example:

a Program Advisory Committee (PAC) has been struck;

many of the courses in CSOM are now transferable to universities;

a dedicated computer lab has been acquired;
external accreditation by CIPS (Canadian Information Processing Society) has been achieved;

there is now a co-op option for students.
FACULTY AND PAC ARE WORKING SMOOTHLY TOGETHER

The faculty, with active support and encouragement from the PAC, are meeting emergent needs of the
program: e.g., by obtaining the equipment needed for a small demonstration LAN; by investing the

. time and energy in introducing computer languages, e.g., C and C++; as well as new computer

hardware, e.g., multi-media, LAN's.

It is also clear from the survey results and discussions at the program review meetings that the
Program Advisory Committee is providing useful and considerate advice to the program. As most
members of PAC are also members of CIPS, the PAC members provide a strong linkage to the
professionals practising in this field.

FACULTY ENJOY WORKING IN THE PROGRAM

It is clear from the faculty survey that all faculty, both those within the Computer Science Department
and those providing service courses to the program, think highly of the program and enjoy working in
it.

ARTICULATION WITH HIGH SCHOOLS

The program is to be complimented on having developed strong linkages with regional high schools,
which enhances its recruitment of students.

ASSOCIATION WITH CANADIAN INFORMATION PROCESSING SOCIETY (CIPS)

The CSOM program enjoys external accreditation with CIPS. Few programs in Canada have
achieved this recognition and close association with this professional body will assist in providing job
prospects for CSOM graduates in years to come.

REPUTATION OF SATISFACTION WITH THE PROGRAM

All employers, and especially local employers, spoke highly of CSOM graduates, and all
constituencies surveyed reported a sincere attachment to and respect for the program.

BRIDGING TO A DEGREE PROGRAM

Both past and current students expressed an interest in continuing their education beyond the CSOM
diploma. CSOM faculty have already begun investigating a bridging to a possible Bachelor of
Applied Computer Science and, as noted above, have obtained transfer credit with universities in B.C.

14




AREAS OF CSOM WHICH CAN BE IMPROVED
(WITH RECOMMENDATIONS)

This section highlights aspects of the CSOM program which the data suggests can be improved.

1.

2a

2b

2c

PROGRAM OBJECTIVES AND CALENDAR ENTRY

The current calendar entry should be improved by revising the entry (page 76 of 1995-96 Calendar)
from:

"A graduate from this program should expect to find employment as a computer programmer ... "
to
“Career opportunities may include computer programming, computer operations, systems design

-or systems management."
ACTION: CSOM CO-ORDINATOR

PROGRAM ADMISSION AND RETENTION

The data indicate that the dropout rate between first and second year is high (refer to page p.3) and
the utilization ratel is low.

Since 1988 the CSOM program has delivered in the 72 % to 97% utilization rate range with the trend
improving in the last few years. The single most important factor affecting CSOM's utilization rate is
the dropout of students between first and second year (between 40% and 70% in the last four years).
In fact, the utilization rate will probably decrease this year, from a high last year of 97%, because of
the dropout rate of current first year students. In order to increase the utilization rate of the program,
as well as to reduce the dropout rate of first year students, it is reccommended that the program do the
following:

e Tracking:
The program should track the reasons for students dropping out between first and second year by

conducting exit interviews.
ACTION: CSOM CO-ORDINATOR

e Revise and Add to the Recommended Requirements of the Program:
The statement identifying the recommended skills for entry into the program (page 77 of 1995-96
Calendar) should be revised to emphasis a recommended background equivalent to High School
COMP 12 or UCC COMP 060, keyboarding, DOS, and knowledge of an advanced word
processing program. Though these are not required skills and courses, anyone lacking this
background should be forewarned of the difficult nature of the program. This should be included
in a student pamphlet (see next recommendation).

ACTION: CSOM CO-ORDINATOR

e Pamphlet:
A prospective students' pamphlet should be prepared outlining the intense workload of the
program. This pamphlet should include the recommended required skills for success in the
program (see above recommendation). Included in the pamphlet should be a suggestion that
students take a study skills course.

ACTION: CSOM CO-ORDINATOR

Utilization rate refers to actual seats divided by funded seats. For CSOM this is roughly
calculated by adding together the number of first year students and second year students and
then dividing by the funded FTE's for the program (see chart on page p.3).



2d o

Articulation with High Schools:

Program faculty have already taken initiative in this area by articulating their program with local
high school computer science teachers. This initiative should be continued with the following
focus: those high school students currently taking computer science who have the potential to be
successful in CSOM should be contacted and made aware of the program. As suggested by
CSOM faculty, seats in the program might be reserved for select high school computer science

students.
ACTION: CSOM FACULTY

3. CURRICULUM

3a o

3b e

3bi

3ci

General Principles:
The following general principles guide the recommendations in this section.

As this is an applied program, every effort should be made to ensure that theory links with
application.

In order to meet the needs of both incoming students and previous students, and to tie in with the
potential bridging to an applied bachelor's degree in Computer Science, university transfer
should be obtained whenever and wherever possible.

Students entering the program should have a general understanding of and exposure to
computers, DOS, and keyboarding. It is strongly recommended that those applicants without
such exposure should obtain it prior to beginning the program. (See recommendation 2b.)

Workload:

Though former students consider the workload of the CSOM program more sympathetically and
nostalgically than current students, workload is a major concern for both constituencies. The
Evaluation Committee recommends that:

the CSOM faculty review the program curriculum as a whole with an eye to reducing program
workload by cutting back on excessive assignments and eliminating duplication. The review
should attempt to address the issues identified in 3¢ through 3eii below.

ACTION: CSOM FACULTY

Service Courses:

General Statement
In order to ensure the relevancy of course content to theory, there should be co-ordination of
course content between applied programs and other departments that offer service courses for
these programs. As well, yearly meetings should be held between CSOM faculty and service
course faculty.
ACTION: CSOM COORDINATOR, CSOM
SERVICE COURSE FACULTY

English

The coordinator of CSOM and the Program Advisory Committee should meet with the English
Instructor and revise the course content of the two English courses (English 155/165), with the
purpose of increasing the grammar and composition content, and obtaining university transfer
standing for the courses. This may include removing the word-processing and program
documentation components of the course, and the resumé writing and interviewing module.

ACTION: CSOM PROGRAM ADVISORY

COMMITTEE; CSOM CO-ORDINATOR;
CSOM ENGLISH INSTRUCTOR
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3cii

3¢ iii

3d e
3di

3dii

3d iii

3div

Resumé Writing and Job Readiness v
The Co-op coordinator should investigate creating a 1 or 1% credit course that would teach
resumé writing, job interview and job readiness skills. Thi<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>